Artworks Space for Art

Analysis of Teachers’ Questionnaire
In December 2002, a total of 1,921 questionnaires were mailed to a selection of schools in the UK, with a deadline for response of 17 January 2003.

The mailing list was constituted as follows:

200 nursery/pre-school

200 primary schools

200 secondary schools

200 Special schools

All Arts Colleges (179)

All Artsmark schools:

primary 395

secondary 511

Special 36

Weightings:

England 50%

Scotland 25%

Wales 15%

N Ireland 10%

A total of 182 responses have been received. This represents an overall response rate of 9.5%.
	Type of school
	No. of responses
	% of total responses

	Secondary 
	91 responses
	50% 

	Infant, primary and middle
	72 responses
	40%

	Special (primary and secondary)
	19 responses
	10%




The main data from the questionnaires is taken from responses to Question 2, which lists 21 key factors in an art space and asks teachers to define each of them as ‘good’, ‘adequate’ or ‘poor’. Teachers were then asked to rank the factors in terms of features that they would most like to improve. 

For the purposes of this analysis, the top three factors listed by teachers have been noted, but the order of ranking within the top three has not. Question 3 asked teachers to focus on art activities that they would like to do, but are not able to due to the quality of their creative spaces. On the whole, fewer teachers responded to this question: this may be because teachers, as a rule, strive so hard to overcome the restrictions of the spaces in which they work or, possibly, because the phrasing of the question confused or deterred them. 

That said, responses to Question 3 do help to reinforce issues raised in Question 2; they also add an important perspective on the use of art-based ICT packages and access to the Internet.

Primary schools

We received a total of 72 responses from an initial mailing quantity of 795 (including 400 randomly selected nursery/pre-school and primary, along with 395 primary Artsmark schools), representing a response rate for this mailing segment of 9%.

As one would expect, the responses point to the fact that most primary schools do not have designated art rooms. Art work takes place in the classrooms. The following is a description of a fairly typical situation, although this school is fortunate (and unusual) in having sinks in every classroom:

‘All art and design work is carried out in the normal classroom. Each class has 35 pupils and each pupil has one desk space for all the work they do at school. Each classroom has a small sink, draining board and a few shelves for art equipment. All art resources are stored in various cupboards around the school and in an outbuilding.’
A key issue is lack of space. A quarter of responses define the size of their creative space as ‘poor’, while 48% describe the size of their space as no more than ‘adequate’ (Q.2.1).

Finding space for undertaking large-scale art work in school is difficult:

‘We have nowhere to do any large-scale work and no storage spaces.’ 

‘Only large space available is the school hall – or outside on the field – this can only be used in good weather.’ 

Space in which to display work is also at a premium, with a quarter of all responses defining their display space as ‘poor’. Display of 2D work is manageable for most, but displaying 3D work poses a real problem for the majority of schools (Q.2.7).

A great deal of energy is put into maximising art-making and display spaces:

‘Classroom bases are used to teach all subjects. To make best use of space this means constantly rearranging furniture – ongoing art work put under tables or strung up!’

‘Only the classrooms – we have very small rooms and no hall, but we do great art! Last project used the nave of the adjacent church – how about that for initiative?’
The main impression is of resourceful teachers, determined to make the very best of the spaces and facilities they have in their school:

‘Within the limits of our facilities, staff have managed to try most areas of activities fairly successfully – a little ingenuity goes a long way!!’ 

‘There is no specific designated space. All spaces have dual uses … Very little is impossible. You must make some effort to overcome some of the difficulties!’ 

Storage poses problems for most schools, with 43% of responders defining storage for pupils’ work-in-progress as ‘poor’ and 24% feeling the same about storage for resources and materials (Q.2.10). 

Storage and display are the factors most teachers would like to improve in their creative spaces, if possible:

· 36% of responders would like to see an improvement in storage for pupils’ work-in-progress (Q.2.10)

· 20% would improve storage for resources and materials (Q.2.11)

· 25% would improve display for 2D and 3D (Q.2.7)

· 22% would improve the display of resources and stimulus material (Q.2.8)

There are some good-news stories. Re-decoration and a degree of refurbishment do seem to be taking place in primary schools:

‘During refurbishment, art areas created in all classrooms in the Early Years dept. In the junior department, the school was refurbished as an open-plan building with one dept having 4 classrooms served by a central art area with full facilities.’ 

‘At last – we will lose two 25-year-old huts housing 4 classes (128 children) as Phase KS2 begins in July … the new KS2 plans are exciting in so much as the classrooms will be modern and laid out to our designs; although there will not be a designated “Art Room”. Whatever we have will be a VAST improvement on the present situation.’ 

It is interesting to note that 36% of responders define the look and feel of their art space as ‘good’ (Q.2.2), while 64% use the same term to define the sense of ownership of the space by teachers and pupils (Q.2.4).

One art coordinator described her school’s challenging lack of space and facilities:

‘We have … one large room. The latter is dining room, classroom, village hall, Assembly room, school hall, staff room, first-aid room, television room. On wet days we have to use it for PE, dance, etc., etc.’ 

And yet, the sense of ownership is strong: ‘The school is loved by all.’ 

Sinks are, as ever, an issue, with a quarter of responders defining the provision of sinks as ‘poor’ and a further 47% defining provision as ‘adequate’ (Q.2.17). 

Access to power-points is also problematic, with 24% defining this as ‘poor’ and a further 52% as ‘adequate’ (Q.2.20).

Black-out facilities are, it seems, practically non-existent in primary schools, with 83% defining these as ‘poor’, and only 7% as ‘good’ (Q.2.21).

As for Special schools, working with art-based ICT packages is restricted for 83% of responders (34 out of 41 responders to Q.3.5), while Internet access in art spaces is restricted for 71% of responders (29 out of 41 responders to Q.3.6). 

There is evidence that the range of art-making and exploration activities in primary schools is being limited by lack of space, resources and time:

· Photography is restricted for 73% of responders (35 out of 48 responders to Q.3.8)

· Ceramics are restricted for 63% of responders, usually due to lack of kilns (32 out of 51 responders to Q.3.9)

· Textiles are restricted for 77% of responders (24 out of 31responders to Q.3.10) 

The production of art work that requires hammering and sawing (i.e. work that is noisy) is restricted for 40 out of 50 responders (Q.3.11), while work that requires ventilation is ‘restricted’ for 20 out of 39 responders and ‘impossible’ for a further 17 responders.

Primary headteachers and art coordinators do have a vision of their ideal art or creative space:

‘… a wet area shared between 2 classes, where art work can go on, models, textiles, etc. left and then child return later to work on or complete.’ 

Funding new spaces is a real and pressing issue for many schools:

‘… would love extension as an art studio – have space, have plans, have an architect – but don’t have money! ‘
‘I have a space at school for which I have a vision for an Art/Design Studio. We already have 3 walls – ‘just’ need the final wall and roof! The Art Inspector from the LEA has offered support and advice – we await the £!!!’ 

‘I have had architects in and have had a quote for converting an old outside toilet block. I am now trying to get funding for over £100,000. Charity not the DfES seems to be the source of funding.’ 

The Government’s Space for Sports and Arts initiative has made a real difference in some cases:

‘We [currently] use classrooms, the dining room and the school hall. All these are also used for other purposes … We have won “Space for Sports and Arts” funding and are converting our Hall to an Arts block and building a new Hall. We will have two great spaces, well lit and ventilated, a gallery, an outdoor work area and facilities for black-out, ICT and multi-media. A dream come true!’ 

‘Space for Sports and the Arts funded project. This includes a large hall, and an art studio. It should be fantastic!’ 

Secondary schools

We received a total of 91 responses from an initial mailing quantity of 890 (made up of 200 randomly selected secondary schools, 511 Artsmark secondary schools and 179 Specialist Art Colleges), representing a response rate for this mailing segment of 10.2%.

Most art departments in secondary schools have a number of designated rooms specifically for art-making and exploration. Often the rooms are a mixture of purpose-built and converted spaces, meaning that the quality of facilities varies considerably within one department. Typical situations are described as follows:

‘We have an “art” block consisting of three rooms. Two are general art rooms – quite large, semi-open plan – and the third smaller room is technically the pottery room, but is used as a general art room, due to the timetabling difficulties. Storage space is limited and the lighting is poor (some sky-lights, but only one small window in each room).’ 

‘5 multi-purpose art rooms. 1 dark-room. 1 kiln room. All designated spaces. None purpose-built … 3 are adequate. 2 are poor, v.small. All take classes of 30.’ 

Purpose-built art-making spaces are being created, but often the managers and users of such spaces are not involved in the process, even when they are clear about their requirements:

‘2 designated Art Rooms. Recently built and supposedly purpose-built, although it is quite clear that art teachers weren’t consulted during the planning process … My previous school had a purpose-built Art dept. Rooms v. large. Sinks were big industrial kitchen sinks – ideal for containing mess. Also with purpose-built filters …’ 

Some art spaces are very far from the ideal:

‘The children work with their coats on due to the cold and wash equipment and hands in cold water – no water heaters … Most of my time and energy is spent trying to change the environment – this is SO important to children who are studying/learning visuals/aesthetics.’ 

The look and feel of art rooms is described as ‘poor’ by 26% of responders (Q.2.2), with 25% defining the space as difficult to keep clean and tidy (Q.2.5). As in primary schools, the sense of ownership is strong, with 67% of secondary school responders defining this aspect in positive terms (Q.2.4).

Many art teachers seem resigned to accepting the imperfect:

‘We have 4 art rooms that are light and reasonably equipped; they do require updating and decoration but this will probably not happen …’.
Many more show significant commitment and enthusiasm towards their work, and pride in what they achieve, often despite physical surroundings:

‘Lovely atmosphere, but so small for class sizes and storage.’ 

Many seem prepared to make every effort to ensure that their art rooms are as attractive and welcoming as possible:

‘Redecorated 2 rooms myself …’ 

The size of art spaces in secondary schools is an issue, with 16% of responders describing provision as ‘poor’ (Q.1.2). Almost a quarter of responders (24%) would like to see this factor improved.

Three-dimensional work is severely restricted for 67 out of 76 responders (Q.3.2), while working on a large scale is restricted for 64 out of 79 responders and impossible for a further 12 responders (Q.3.1).

Display space is a real problem for many secondary schools:

· 30% of responders describe space to display 2D and 3D work as ‘poor’, with the display of 3D work as the most problematic (Q.2.7)

· more than 30% of responders define the space to display resources and stimulus material as ‘poor’ (Q.2.8)

· 48% of responders have insufficient space to store pupils’ work-in-progress (Q.2.10); this is the factor which most teachers would like to see improved (35% of responders)

· 34% of responders lack sufficient storage for resources and materials (Q.2.11); this is a factor which 21% of responders would like to see improved

While art spaces impose restrictions on activities, in many cases it is the size of classes that acts as the biggest barrier:

‘2 connected Art Rooms (ordinary classrooms converted for 2D & 3D work). Too small for anything particularly adventurous if with whole class groups (25-30). OK for GCSE groups of 20.’ 
Some teachers are victims of their own success:

‘Popularity of subject = increase in numbers = restriction of more adventurous and independent work.’ 

Natural light in art rooms is generally good (42% of responders) and artificial lighting adequate (37% of responders). 

The major problem, in terms of lighting, is the fact that 55% of responders define provision of black-out facilities as ‘poor’.

The lack of black-out facilities restricts activities including looking at slides and videos (65%: 41 out of 63 responders). It may also be a factor in restricting the provision of photography, an activity that is impossible for 30 responders (42%) and restricted for another 38 (54%), out of a total of 71.

Dark-rooms often exist, but may not be used for the intended purpose:

‘We had a dark-room (cupboard!) but we are so short of space I have 3 6th form students working in it! I would love to do photography as we have some equipment.’ 
If facilities are not good, it can take a long time for improvements to happen:

‘One room gained black-out facilities this summer, the other one still hasn’t (8 years of asking).’ 

Temperature control in secondary school art rooms seems to be much more of a problem than in other types of schools, with over 40% of responders describing this as ‘poor’ (Q.2.14). This is a factor that 18% of responders would like to see improved.

Sinks are a difficulty, too, with 36% of responders unhappy with their facilities (Q.2.17). Again this is a factor that responders would like to change for the better (19% ranked it amongst their top three factors). 

Sinks are often small and unable to cope with the materials used in the art room: 

‘Three converted classrooms. All have large sinks but inadequate drainage and so stink in the summer …’ 
Access for pupils with physical disabilities is not good in 48% of secondary schools; this is often due to the fact that art rooms are on upper levels only reachable by stairs (Q.2.6). The fact that so many art rooms are converted from other classrooms, including Science Labs, may also add to problems of access and ease of use.

Perhaps the most striking issue raised by this research is the fact that art rooms in so many secondary schools have limited access to the Internet (47 responders report access as restricted; 16 as impossible out of a total of 68) and work with art-based ICT packages in a very limited way (restricted for 59 responders out of a total of 78; impossible for 14).

A significant factor appears to be the development of designated ICT suites and the subsequent apparent neglect or lack of resources within art rooms:

‘The class has to be moved to computer room. This is through booking system. It’s rarely free and only can be used for 1, or 2 lessons.’ 

Attaining Visual Arts College Status can make all the difference, as one happy Head of Art reports:

‘1) Art Room – Purpose-built, sole use (Refurbished funded by Arts Status)

2) Textile Room – Purpose-built, sole use (Refurbished funded by Arts Status)

3) Flexible Art Space – small SEN Groups. Artist-in-residence space

4) Ceramics Room – Purpose-built, sole use (Refurbished funded by Arts Status)

5) Graphics Room – Purpose-built, sole use (Refurbished funded by Arts Status)

6) 3D Workshop – Purpose-built, sole use

7) Gallery – Conversion of existing room due to open Easter 2003.’ 

However, gaining such status can exacerbate existing inequalities of provision, as another departmental head makes clear when talking about her ideal art or creative space:

‘Could be my own suite of 2 rooms – enormous potential but not refurbished since 1960s – it is the last area in the entire school with original furniture and ceilings but has not ever been a priority for internal or external funding even now when the school is an Arts College (Performing Art) and even though the contribution and cooperation of visual art was essential in bidding – displays, welcoming visitors, etc.’ 
Special Needs schools

We received a total of 19 responses from an initial mailing quantity of 236 (200 randomly selected Special schools plus 36 Artsmark Special schools), representing a response rate for this mailing of 8%.

The picture is mixed, but on the whole it would seem that Special school art teachers have dedicated art-making spaces which, they feel, provide good or adequate facilities.

That said, it is worrying to find that from Special schools, 8 out of the 19 responders had spaces with ‘adequate’ or ‘poor’ access to facilities for pupils with physical disabilities (Q.2.6).

Apart from this, the most common problem in these spaces is that black-out facilities do not exist: 63% of responders to Q.2.21 defined their facilities as ‘poor’ in this respect. As ever, teachers rise to this challenge:

‘Currently designing blinds as class project.’ (A creative response to having no black-out facilities) 

Storage is generally a problem, with over 40% of schools defining facilities for storage of pupils’ work-in-progress as ‘poor’ (Q.2.10) and almost a third expressing dissatisfaction with storage for resources and materials (Q.2.11). 

Display is also an issue, with almost a third of responders being unhappy with the space available to display resources and stimulus material (Q.2.8). Teachers are good at making the best of things:

‘The art room … was refurbished about four years ago and is a pleasant airy place in which to teach. Display is mainly for 2D and I have to be fairly creative to accommodate 3D.’ 

‘We have converted a garage into a designated art room and storage area.’ 

Other concerns include the inadequate size of art-making spaces, provision and quality of tables and access to power-points (5 out of 19 responders for each of Q.2.1, Q.2.18 and Q.2.20). 

Answers to Question 3 reinforce these impressions, with 64% of responders reporting that working on a large scale is restricted (9 out of 14 responders) and 82% restricted in 3D work (9 out of 11 responders). 

Some teachers find their spaces very restricting:

‘generally premises are not suitable for creativity’ 

Others are happy exceptions to the norm:

‘Newly designed/built brilliantly equipped large art/technology room. Brightly painted walls, modern surroundings. Lots of space!’ 

In ranking the factors listed in Question 2, space and storage emerge as key concerns:

· space to display 2D and 3D work ranked highest (6 out of 19 responses)

· storage for resources and materials (5 responses)

· storage for pupils’ work-in-progress (4 responses)

The need for better tables for art work in Special schools is also clear, with four teachers ranking this highly.

Despite the Government’s best intentions, ICT and IT do not seem to be readily available or accessible in schools. Working with art-based ICT software is restricted for 71% of responders in Special schools (10 out of 14 responders to Q.3.5) while access to the Internet is described as ‘restricted’ for 42% and ‘impossible’ for a further 42% (5 out of 12 responders to Q.3.6).

Teachers want to learn from others’ experiences in terms of creating successful spaces:

‘… welcome the opportunity to visit a school … where “creative spaces” are ideal, and where there are examples of good practice.’ 

Many know already what they need, and are clear on the key characteristics of an ideal art or creative space: 

‘I would have “ownership”, which is of prime importance to me. I would have my own storage space and wall space.’ 

‘Colleges with plenty of large sinks, big tables, plain spaces with large display areas. Also some smaller, more intimate spaces to contrast, for display.’ 
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